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, m SENSATIONS, LE UNGS, EMO TIONS. 

-rr^Tfa turn and every atom of information 
by each of the t>e > ^ A good plan ls to make 

it Will yield got ou^ ' ^ your object round-piece 

this sort of a 1C ^ ~or»Vi rViilH tpll snmp 


this sort of a lesson - 5 each child tell some fact 

bread, for example--a round by smeU> again 

that he discovers by t y rhilrl van arp mngt innrpnimio 


of 


that he disc ' j- ht> Children are most ingenious 

by «s.e, and g a m by ^ ^ opportunities to give 

Lm net worlds friable, elastic, when they really ask to 
behelped to express some discovery they have made. The 
children learn to think with exactitude too to distinguish 
between friable and brittle for example, and any common 
information that is offered to them in the course of these 
exercises becomes a possession for ever. A good game in 
the nature of an object lesson, suitable for a birthday party, 
is to have a hundred small objects arranged on a table, 
unknown to the children, then lead the little party into the 
room, allow them three minutes to walk round the table and 
then, when they have left the room, let them write, or tell in 
a corner, the names of all the objects they recollect. Some 
children will easily get fifty or sixty. 

No doubt the best and happiest exercise of the senses 
springs out of a loving familiarity with the world of nature, 
but the sorts of gymnastics we have indicated render the 
perceptions more acute and are greatly enjoyed by children. 
That the sensations should not be permitted to minister 
unduly to the subjective consciousness of the child is the 
great point to be borne in mind. 


LESSONS BEFORE SCHOOL. 

By R. Somervell, M.A. 

( Continued from page 113.) 

THE second great instrument for training the understanding 
is English grammar. If much time is ultimately lost by not 
laying the foundation of arithmetic thoroughly, a far more 
grievous waste arises from the attempt to teach children the 
grammar of other languages before they are familiarized with 
the main facts of grammar and the terminology of the subject, 
in their own mother tongue. The main fault in the older 
English grammars was that they were not grammars of 
English, based upon a study of the mother tougue, but mere 
adaptations of Latin grammar to English, adaptations which 
often set facts and logic at defiance. Some modern grammars 
have avoided this blunder, but they too often sin by over- 
elaboration, and contain, along with elementary grammar, a 
great deal of matter that should be postponed to a later stage 
of education. Thus it happens too often that the whole 
subject looks dry and repulsive, that the teacher knows 
nothing about it, has probably never learnt it, and thinks that 
as he or she did without it, the rising generation may do the 
same. The fact is that it does not follow, because the teacher 
knows Latin and French and German, and ne\er learnt any 
English grammar, that therefore her pupils do not nee 
It is not certain in the first place that the teacher learnt t 
languages as easily or as scientifically as s e . 
done; and it is tolerably likely that she is a teac ^ 
she picked up knowledge more quickly than the av g 
children she must suppose she has to teach. wbo 

My own experience, both in teaching qui e are sa „ 

are only beginning Latin, as well ^ knowledge 

on the point of reading Caesar, is t - enormous gain, 

of the grammar of their own language is an aver age 

and gives them a sureness and thoroughnessAat th^ & ^ 
boy can acquire in no other way. J ram mar that shall 

from seven to ten years old be taug an d shall be 

be ultimately useful in all study ° a ? j answer, without 
immediately interesting and valua e. p ar ts of Speech. 
hesitation, he can be taught How o e p> r . Abbott, 

This is the title of an admirable little book by 
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-r^TJthe City of London School, published 
formerly Hea ^ exercises are all simple stories, and 
by Seeley • disjointed sentences that do duty i n 

n0t th6 tnts and the text will give a thoughtful teacher 
S °TSe hints necessary to make the lessons clear and 
it is difficult, without dwelling on the subject at 
l n iemrth impossible here, to show the value of the subject, 
treated as Dr. Abbott treats it. The object is to accustom the 
learner to examine the function of a word, to say what it 
“does” or “tells him,” and, as the result of this examination, 
to class it as an adjective, or adverb, or verb, &c. English is 
full of words that can only be classified after such an exami- 
nation. I will give two somewhat advanced examples, and I 
think everyone who has taught Latin, or French, or German 
will admit that the ability to solve them, besides being a good 
training in logic, would facilitate the learning of those 


languages. 

“I like running (i), and to bathe in running (2) water.” 
Running (1) is the name of an action ; therefore it is a 

noun. 

Running {2) tells what kind of water; therefore it is an 

adjective. 

“The prisoner remembered he had been before (i) in the 
same room, before [2j he had fully realized that he was before 
(3) the magistrate/’ 

Be foie (1) tells when he had been in the same room; 
therefore it is an adverb . 




• •/ * 111 ^ 4 ^ A O C X C X Ks L v«/ ■*- * 4 

prisoner . . . room ; therefore it is a conjunction 

Before (3) « p ut before magistrate to make up a, 

> -Ver / pbrase tells where he was) ; therefor 
it is a preposition. 1 

represent the skmthM^ chiMO?”** eXampleS ’ and onl: 
not the elementary steps of /T attaln by practlce ’ an , 
experience lean m «. P traim ng. Prom a considerabl 

The^next step recom -end this method. 

more difficult parts of speech Vth^ parallel with th 
objects of verbs mri r , s tae finding of the subjects am 

Study of the sentence Td the the transition is eas >' to lh 
As I have spoken of^Fngpsh'^^ Ways ‘ n w hich it is madf 

gush grammar as the necessar 
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foundation for learning other languages, I may perhaps here 
refer to the often repeated question “At what age should a 
child begin Latin?” Before answering the question I must 
amend it. There is no answer to the question “At what age.” 

If it be asked “At what stage,” a vague answer is possible. 
The fir st thin & to sa y is that there is no h urry. I have known 
dozens of boys who began Latin at eight and knew at twelve 
neither more nor less than boys who began at ten or eleven. 
When a child can read fluently, can write neatly and without 
difficulty, has mastered the four simple rules, and their 
application to money, can tell his English parts of speech, 
and point out the verb, subject, and object or complement in 
an English sentence, then, and not till then, he may begin 
Latin with advantage. As a book for beginners, I can 
recommend, from experience, Mr. F. Ritchie’s First Steps in 
Latin, and, when that is half worked through, his Latin 
Reader may be used to give additional practice in translation. 
But the English grammar should be kept up, and the 
structure of the English sentence should be mastered before 
the learner is brought face to face with a compound sentence 
in Latin For this stage of English, I may perhaps be allowed 
to refer to my little book, The Structure of Sentences (Percival 
& Co.), not because of any particular merit in it, but because, 
while there are many better and more complete wor s, my 
own is written with a special view to this stage of educaboti 
and is an application of the method of Dr. ott s 0l ' * 

the Parts of Speech. It is How to tell the Parts of a Senten . 

1 now turn to the teaching of history. . History, , m the 
higher sense, the study ol the growth an re atian ^ t v 10U2 -ht 
the origin and development of those movumn s . g 0 f 

and action which have shaped the course o 0 f school 

course, far beyond children, far be ^° n ^ But that is 

boys and girls. It is a study tor the irn h1er stages of 

not a reason for neglecting the earlier an^ EngU$h History , 
the study. Mrs. Creighton s Stori ■ j - cal nar rative 

Gardiner’s Outlines , almost any simp e t advantage, 

may be read to or by a child with some I^manema ^ ^ 
This seems a reversal of the pi mcip e 


*Tarbell’s Lessons in Languages (Boston, 


Ginn & Co.) contains a ^ ^ 


■»«» L»tu a i/cjouAi j — o ' j but many 

exercises of various kinds, lkey are not all gooi , 

v ^ry useful and suggestive. 


\ 0 7 them will be found 
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T obiect to teaching a child a rule about the ablative 

L u ?\Antil he meets with it in Latin, and can use the 

ruction in his exercises. Why, then, should he read the 

Try of Wat Tyler at eight, when he will perhaps be eighteen 

before he can understand its bearing upon the political, social, 

!,!d economic development of England, ten years, that is, 

before it can really become a living piece of history to him ? 

Well, in the first place, the story of Wat Tyler may be used 

to kindle his sympathy, his imagination, his interest, and his 

knowledge of the topography of England. The rule about 

the ablative absolute is incapable of doing any of these things — 

“The ablative absolute is a phrase consisting of a noun in the 

ablative case, and a participle or another noun in agreement 

with it.” And in the second place, not only does the story of 

Wat Tyler awaken an interest that no rule of syntax can 

awaken, but it can be used at once, if not as history, yet as a 

most valuable instrument of education. 

How few of us remember — or remember more than a few 

fragments of— what we read? We teach children to read. 

What do we do to teach them to remember ? I think we 

should utilize history for this purpose. 1 would not begin by 

setting a lesson to be learnt, but let the history be read, either 

by or to the child. The next step is to have a conversation 

about it, and indeed to bring it up constantly, both in and out 

of school. There is nothing in which boys differ more than 

in their capacity for remembering what they read. From 

some inquiries I once made, I came to the conclusion that 

ose boys w ^° read nnd remembered were very often boys 

o ad been read to aloud a good deal at home, and, I have 

. , ° U ad b ee n accustomed to talk over the stories read 
to them. 

I wnnlH am ' n ^ avour °f going a step beyond conversation, 
read or COU ^ age the chlld to reproduce in brief what he has 
difficulty ^the l t0 him ' While writing is still a 

the ioint di ^ ” 11 ^ t write at the dictation of one, or 
lesson. Whe ° f Several child ren, a summary of the 

for himself. ^wTuld" ea,y ’ eaCh ChiM miglM d ° “ 
child can read a ^ n tae Practice as soon as ever a 

He Put it in tbo 1 * * * * & ? ettGr than : “ J im has g ot a do 2' 


child 

- the pond. And if such work were carried on 


steadily, I should crWu ucn work were carriea 011 

to see a child jrainina- ^ P ° stpone Latin and French, in order 

& e power of remembering and repro- 
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ducing what he read. It may be said, and I admit it, of course, 
that this has no special connection with history, and that a 
geographical or natural science reader would serve the purpose 
equally well. Still, it is a real gain to begin to get hold of 
the raw material of history, and it is certainly easier to most 
teachers, unless they have had some scientific training, to evoke 
a n interest in history than in geography or natural science. 

In all written work absolute neatness must be insisted upon, 
whatever the cost in time and trouble ; and no exercise should 
be done that is not after examination corrected by the pupil. If 
the work of correction be found irksome, it is easy to relieve 
the tedium by allowing the corrections to be written in red ink. 

With regard to geography, it is well to distinguish clearly 
that it has two sides, which are not always kept in due 
balance — topography, a knowledge of the whereabouts of 
places, and geography proper, the description of places. The 
foundation of topography is the map, and the map is an 
enlarged plan- This part of the subject should begin with a 
plan of some familiar room, then of the ground-floor of a 
house, then of the garden, and so on, using the six-inch 
ordnance map for the village, the one-inch parish map, the 
county map, and so forth. Then let maps as large as you 
can afford be studied. Let a child make his own lists of capes 
and bays and rivers and towns from a good map, as soon as 
he can read small type. Never pass a place in history w it out 
finding it in the atlas and studying its position. u ine 
maps I would use freely, but the mechanical cop} mg o m p 

is a pure waste of time. . 

For descriptive geography there are now ™ ari y 
Readers. Those published by Longmans are excellent ; tney 
are in large type and not burdened with d * al ‘ j sdence . 

I refer, not without some misgiving, c , nartlv 

The misgiving arises partly from my own ^[pression that we 
from fear of giving a false impression ^ once> an d that 

ought to have in hand a great many su J . w hile to teach 
in order to get all these subjects in, it is wor^ ^ great an d 
some of them only once a week. 1S 1S ^ one> How 
grave blunder, and, 1 must add, a very pop at 0 nce ? 

many subjects, then, should a child h ave 1 , { n any satisfac- 
There are two opposing truths to be reconc less a child feels 
tory time-table. First, all learning is du ^ give to 

is making progress ; and the more 
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.. ,nnre progress you will make. But, secondly 
one subje ^ ia ii y P the mind of a child — is stimulated to 

the T' l v chance and variety. The morning that would 
activity by 8 . f dev oted to one lesson, will pass 

dl * a8 i rtf the time be divided among several. Now we have 
rfrtnte our time-table in view of both these truths. The 
Zductw ad absurdum of the first would be to learn only one 

subject to specialize from infancy. The perversion of the 

second would be to be always beginning new subjects, and 
sniffing and smattering in every direction. 

In answer to the question : “ How many subjects should a 
child learn ? ” — I should say ; “ As few as are consistent with 
a time-table varied enough to avoid weariness.” I may add, 
as a practical suggestion, that where a good deal of work at 
the same subject is really desirable, the necessary variety may 
usually be obtained by the exercise of a little ingenuity. A 
child who is backward in reading may be helped by a change 
of book. A child who is backward in writing may not only 
do his copy, but later in the morning have dictation, and 
again copy out a nursery rhyme. 

With regard to natural science, then, do not give half-an- 
hour or an hour a week to it ; but try to throw in a little course 
of lessons of this sort occasionally, or reserve it for the dark 
winter afternoons, when you will have time for simple 
experiments. Longmans publish a little book of elementary 
science lessons as given in the Liverpool Board schools, and 
there are some useful books among the Boston Guides for 
Science Teaching , published by Ginn & Co. (London, Isbister & 

o. I may mention in particular Clapp’s Thirty-six 
Observation Lessons in Minerals. Specimens of all kinds may 
be had from Philip & Son, Fleet street, E.C. 

mav • 6 1S r otber su bject on which I must touch, though 1 
that des^ rt 6C ar ^ eo ^ eabn g in a paragraph with a subject 
teachtl ^ a « P " ate a " d fullCT treatment - 1 refer to the 
narratives of th.nM 6 ,- a " d by the Bible 1 mean here th ° S<! 
and the Gospels' and th? Aos"' “* SUitab ‘ C Childre "’ 

permanently 'th 1 ' 1 ’ 1 1 ?^ location in which a child loses more 
ne,lec ed L' h “ ^ d °“ if «■* Part of his training be 


neglected at home T part ot 

merely of general culture plaCG aS a qUeStl °* 

much ; to hann ■ know the names and stories is 

a general idea of the sequence of Patriarchs, 
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lodges* Kin £ s ’ Ca P tlvlt - v and Return ; Nativity, Ministry, 
Death and Resurrection of our Lord, is more. And it is my 
wn experience that if this is learnt at home it is better 
learnt than ever afterwards, and becomes more thoroughly a 

t 0 f a child’s permanent intellectual equipment. 
pa Bu t beyond this aspect of the Bible history as a piece of 
culture necessary to everyone, here more than anywhere else, 
you will find those simple lessons in homely morality, and 
those avenues to higher thoughts, by which a child’s mind 
may be opened to serious views of life. 

May I make two suggestions as to the Bible lesson ? 

In the first place, if the particular narrative you are reading 
does not naturally suggest to you some moral or religious 
lesson, do not try to squeeze one out of it, or think you must 
always end up with something of the kind. The highest 
thoughts should be introduced when they are not expected if they 
are to strike the imagination and be permanently impressive. 

And, in the second place, try from the first to deal frankly 
and naturally with the sins of the patriarchs and other 
biblical heroes. 

You will find they fall into two classes : — 

(i) Acts, like the lie of Jacob, or the sale of Joseph, 

which the actors knew to be wrong. These present 
no difficulty. 

(ii) Acts, like the hewing in pieces of Agag, or the 

massacre of the Canaanites, which are represented 
as virtuous, but are absolutely at variance with our 
own moral code. 

How are we to deal with these cases r Some peop e pass 
them lightly over and fancy children do not notice them a 
great mistake in many cases. Others, if asked a question, 
will say “ you cannot understand.” But I believe a .child can 
understand, and that it is important that he shou * . 
him a piece of dictation he has just done. 1S 

good for you ; you are only nine years old , an t ere , 

man y mistakes, and only two blots, I mark it ‘ very good . 
But suppose it were done by George, who as ee ba(J > 

a t school, and is in the sixth form, I shou writing from 

I should expect no mistakes, no blots, and 

him. i 

u xr Hp does not teacn 

Now God is teaching the world. and mercy> 

ev erything at once. Jesus taught men that 
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,1 men were duties. Samuel never heard that 
and pity to a11 . * - t st iH seemed enough to love and help hi s 
lesson. 1° th0 ught he ought to hate his enemies and 
ovvn peopl e - . harm a s he could. In 1713 all England 
d0 them as tnu ^ the Treaty of Utrecht which granted 

rejoiced at a c ^ ^ 42,000 negroes every year to the 
England the 8 ^ gave the good Queen Anne a share ot 
Spanish Coloni ’ God ha d much to teach the world about 
the profit- the En gii s h Parliament abolished the slave 

slavery- J n 1 ^ five years later, so strong was the feeling 

trade; and, ^ paid ^ 2G , 000, 000 to put an end to 

against it colon i es So we must not be surprised if we 
find^ven good men of long ago doing things that it would 

v Avirked to do now* . 

much and no more, for time does not allow it, I may say 

about this earliest stage of Religious teaching. After all, 
the most serious aspect of the subject is this-that religion 
s more a matter of personal influence than of verbal 
instruction It is contact with real goodness, not hearing it 
talked about, that helps us, whether children or men, to be 

^ It is now time to draw these remarks to a close. They do 
not pretend to completeness ; I have ignored, for example, 
subjects like French, drawing, and singing, about which 
have no personal experience to guide me. Once more, in 
conclusion, the end of all education, like the end of all life, is 
not to know or acquire many things, but to become something. 

I have tried to give you a few hints upon the ways in whici 
the lessons that form the obvious training of children may 
be so used as to produce not rapid progress, but a s0 ^ n 
result. To some people I know all insistence upon met 0 
is an offence. By all means let us not worship our own 
methods, but let us care a great deal about method. 
absurd to point out that Mr. Gladstone was suckled on 
Eton Latin Grammar , and Mr. Darwin obliged to write a ^ 
verses. Great geniuses, it is true, will come to the *"0 
without our taking any trouble. The problem of ed ? c * 
is not to deal with geniuses, but with the average; to dimm ^ 
the number of incapables, to foster the backward, an ^ 
brighten the dull ; and, if these things are to be done ! 
not enough to show that, in spite of bad methods of teac 
a number of brilliant scholars have been produced. 


AUNT MAI’S BUDGET. 

By Mrs. F rancis F. Steinthal. 

M v dear Children, -Last month I had the happiness 
of meeting several nieces in London. I think they were as 
delighted to see each other as I was to see them. It was 
such a delight to really meet cousins whose names are so 
familiar in our Budget. How pleasant it would be to see all 
my nieces together ! Ihe August Budget is going to be your 
Budget. The tales will be written by you, and I wish you to 
send me this month, the name of your favourite book, and 
why you like it so much; you must send an outline 
sketch of it, and the best written papers will also appear 
in August. 

Owing to a mistake made by one of the writers, the tales 
on “Discontent” have not been sent round the writing circle, 
so the prize has not yet been awarded. 

Your loving 

Auntie Mai. 


Competitions. 

“ My Dollie’s Wardrobe.” 

These are open to all the children of readers of the Parents 
Review. There is no entrance fee, but stamps must be sent 
for return postage. Each article must have a label on it, with 
name, address and age clearly written. “ My Dollie s W ard- 
robe” (see Advt.) will be used for patterns, and the clothes 
when made fit a doll 26 inches high. In June the sailor 
skirt will be taken. To be sent before the 30th to Aunt Mai, 
Wharfemead, Ilkley. , , 

Class I. Age 1 /to 15. Isabel Kathleen Bird has won a 

hook. Emily Mackintosh ( 1 1 ), Mary Parsons ( 1 1 )» re 
Hollis (14), Violet Mackintosh (14) and Dorothy Say 

h 7,:7TC7j Ethel le B-n (»)»- 

Usme Lane (10) have won prizes. ^ lad8 ' e Marion V Lander, 
Pnestman (10), Katherine Metcalfe (8 , M Tibbits 

Cicely Wicksteed (9), Muriel Mackintosh (8), g d 

(10), Elbe Hollis (10), Sybil B. Baker (9) and Rosa 
Wicksteed f'R'l have sent erood work. 


